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In the fall term of 2010, I taught the course, ANT 247 (Living with Globalization) to a class of about 15 students.  Per my ExC proposal, I incorporated ethical considerations throughout the course, rather than relegating them to one or two distinct “ethics” modules. Overall, I was pleased with the way the course went, and certainly felt that making ethics a central theme contributed a lot to our discussions. Because this was an anthropology course, our emphasis was on the lived experience of globalization – on how actual, culturally- and historically-situated people make their way and create meaning in an increasingly globalized world. I found that having an official ExC designation helped me feel like I had permission to require the students to grapple explicitly with the ethical issues raised by this approach, to be conscious, for example, of their own positions and roles within the world order, and to consider their responsibilities in relation to the lives of the people we were reading about.
One of my key goals in this course was to provide students with a theoretical vocabulary for understanding and evaluating global processes, and to intertwine these abstract ideas with ethnographic materials and practical applications.  We talked, for example, about the idea that capitalism generates wealth by appropriating surplus value from workers, and discussed the implications of this phenomenon in the context of a first-hand account of the lives of young, female factory workers in China. In a unit on global commodity flows, we used the concept of world systems theory to talk about the accumulation of wealth in some parts of the world rather than others. Students then did a research project in which they traced the “commodity chain” of a familiar product from its point to production to its eventual consumption (egs. included ipods, toilet paper, Levis jeans), learning to perceive the global inequalities that are embedded in many of the goods we use every day. In a unit on migration and immigration, we talked about the challenges that globalization is posing to the unit of the nation-state, but then related that to the experiences of domestic workers who travel from poor countries to wealthy ones to care for the children, parents, and homes of the people there.
The course also considered various pragmatic responses to the ethical issues posed by globalization, both by studying various anti-globalization activist movements, and by collectively thinking through the challenges and possibilities of global environmental and labor activism and regulation.
In general, I found the students to be thoughtful and eager to engage with the questions raised in this course, and there was no resistance to talking about them in explicitly ethical terms.  If there was a limitation to the focus on ethics, I would say that came from the fact that the class tended to settle as a group on one position as the right, ethical one in relation to any given issue.  I tried to hold open the possibility of multiple perspectives – that there might be multiple ethically-grounded ways to interpret a phenomenon or situation – but in practice this was difficult to pull off.  In talking about the American immigration controversy, for example, I had students hold a debate in which half the class had to argue for greater rights for immigrants, and the other half had to argue for greater border security. I had hoped that each would be able to frame their stance in terms of the vulnerability felt by people as a result of globalization (poor migrants seeking greener pastures as their home economies have deteriorated, on the one hand, and workers wanting to circle their wagons as they reel from the demise of American manufacturing, on the other).  In this instance, such nuances were overridden as the class developed a consensus that the immigrants were the ones being exploited. The class would have benefitted from having a few dissenting viewpoints, and, since I assume the group was not politically homogeneous, I was discouraged that these were less evident than they might have been. The next time I teach the class, I will try to find ways to open up space for a more diverse range of ethically-informed stances, if students want to express them.
Overall, though, my ExC grant was a great experience, and I am very grateful to the Rapaport program for giving me this opportunity.
